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“The problem with our education system is not that parents do not have a choice.
The problem is that inequities continue to exist.”
--Patsy Mink

A

S an indivisible sub-system of society, education is relatively independent and deeply restricted by the social environment. The issue of education equity is regarded as an extension and expansion of social equity in education. It is a vital link that cannot be ignored in education and an essential
cornerstone of social justice.
In 1994, UNESCO held the “World Conference on Special Needs Education: Access and Quality” (World Conference on Special Needs Education:
Access and Quality) in Salamanca, Spain. At the conference, the educational
concept of Inclusive Education was put forward emphasizing that education
should be an educational process without exclusion, discrimination, and classification. With the deepening of relevant research, the connotation of inclusive education is constantly enriched and deepened, and the focus of attention has also expanded from more specific persons with disability to those
marginalized by political, economic, and cultural factors, and even ignored
and excluded by traditional education group (International Bureau of Education, UNESCO, 2009).
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One of the basic concepts of inclusive education is: the right to education is a fundamental human right and the foundation for building a fairer society. This basic educational philosophy emphasizes that everyone has the
right to education. Regular schools should admit all children to school and
provide them with the education they need appropriately.
However, in this process, the unfair phenomenon of being deprived of
the right to education due to factors such as gender, economy, and culture
has gradually appeared. For example, the dropout of girls and young women
from school (World Bank, 2018), the difference in educational opportunities
and educational resources between children in poor and developed areas
(United Nations Department of Economic and Social Affairs, 2020), the educational differences between the children of migrant workers and urban children in cities (Chang & Bu, 2020), all these demonstrated significant gap to
reaching the accurate education equity. Especially after the outbreak of the
COVID-19 pandemic, it has exacerbated the education losses of disadvantaged groups. The most marginalized groups, namely girls, people with disabilities, people in conflict areas, remote rural areas, and the poorest people,
have become the groups most severely affected by school suspensions
(Cheng et al., 2020; UNESCO, 2020).
The concept of educational equity contains two levels of content: the
fairness of educational opportunities and the fairness of academic quality. At
present, countries worldwide are committed to improving the fairness of educational opportunities and quality of education through inclusive education.
As one of the countries that implement inclusive education most thoroughly
globally, Italy attaches great importance to the formulation and implementation of inclusive education policies (Ianes, Demo, & Dell’Anna, 2020;
Morganti & Cottini, 2016). After more than 40 years of development, more
than 99.9% of students with disability are currently receiving education in
regular schools and have gradually formed a more advanced inclusive education concept, sound laws and regulations (Gabel & Danforth, 2008). Nevertheless, Italian researchers and policymakers have been working to improve
professional support for teachers and the evaluation of the Italian full inclusion model. This has a demonstrative significance for the establishment of a
global inclusive education system.
In China, the government solves uneven development of education quality between urban and rural areas and between regions through poverty alleviation through education to promote the equitable development of education.
Promoted by China’s poverty alleviation policies, a diversified poverty alleviation entity combining the state, society, schools, and individuals has
emerged. Each entity adopts different forms of education to help poverty
(Zhang, 2020; Zhu, 2020). These educational poverty alleviation projects
have effectively improved the academic level and human capital of educationally impoverished areas, both in form and in substance, and promoted
educational equity.
The three articles published in this issue of the journal separately studied the methods of Italy and China in the process of advancing educational
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equity. Gaggioli & Sannipoli (2021) conducted a questionnaire survey on the
attitudes of 544 Italian curriculum teachers and curriculum support teachers
(counting 307 mainstream and 237 special-education teachers) on students
with intellectual disabilities to better understand how these attitudes affected
education. This article provided evidence and direction for the effective implementation of inclusive education from the perspective of evidence-based
research. The Italian inclusive education system reflected in this research undoubtedly provides an Italian model for the establishment of education equity
worldwide.
Wu and Qin (2021) and Hai (2021) were concerned about China’s poverty alleviation by education. They elaborated on how China’s poverty alleviation by education action can solve the inequity between educational opportunities, educational resources, and educational outcomes in poor and developed areas. From the perspectives of regional and individual poverty alleviation by education, they summarized China’s regional and individual typical cases by means of educational narrative. In their studies, we can see that
China promotes education equity through poverty alleviation by education,
whether it is regional or individual assistance. Therefore, continuously condensing experience on the road of realizing social development has formed
“Chinese stories.”
At the same time, these studies also provide a new perspective for our
understanding of education equity. Whether it is the deep implementation of
inclusive education in Italy or the universally promoted preference alleviation by education in China, both strive to achieve fairness in the education
process, that is, to treat every student equally, on the premise of attaining fair
educational opportunities first. This also reflects the education equity theory
of Coleman (1968) and Husén (1975), that is, by providing equal educational
resources and educational opportunities, the equality of educational results
can be achieved.
Even today’s continuous development of society, education equity is also a theme that countries are constantly pursuing. Just as the education at a
Glance 2017 released by the Organization for Economic Cooperation and
Development in 2017 pointed out that proper and high-quality education can
promote individual self-realization and bring economic growth to the country.
“Countries should ensure that education meets the needs of today’s children
and has an impact on their future ambitions.” (OECD, 2017).
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